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Introduction 

u In response to lower academic achievement and 
diminished self-perceptions among Black males 
continuing to persist, it is necessary for educators and 
policymakers to aggressively search for an effective 
pedagogical approach to address the specific needs 
of this subgroup. 



“
”

School districts, teachers, and principals 
must do whatever is necessary to 
encourage Black males to learn, achieve, 
and meet their capacities. 

Milner, 2004

o Until educators change their negative thinking about Black males, we will likely find ourselves 
continuing on a road of failure concerning Black males in urban schools (Milner, 2004). 



“
”

Many classes were rife with 
microaggressive behaviors, displayed by 
teachers, which inhibit Black male 
achievement because they were often 
subjected to to negative forms of 
treatment in schools. 
Noguera, 2008

o A systemic pedagogical understanding of how these factors shape the culture of individual 
classrooms is essential for reversing these negative trends (Murrell, 1999, p. 82). 



Statement of the Problem

u The consistent underperformance of Black males requires 
that alternative educational approaches are researched 
and implemented to improve the life trajectory of Black 
male students. 

o What is vital to this struggle is the need for African American males to receive continuous 
reinforcement for academic progress and success (Corbin & Pruitt, 1999). 



Purpose of the Study 1 of 4

u The goal of this study was to determine the 
effectiveness of building positive teacher-
student relationships as a tool to engage Black 
male learners in urban schools, which may lead 
to increased academic achievement. 



Purpose of the Study 2 of 4

Culturally-Relevant Curricula

u Investigated whether culturally responsive 
teaching and transivity affected the 
academic interests of Black males.

o This curriculum allows students to think about self and others and think 
deeply about their perspectives, privileges, beliefs, and communities 
(Milner, 2007). 



Purpose of the Study 3 of 4

Culturally-Responsive Curricula/Pedagogy

uAttempted to determine the significance of 
adjusting pedagogy based on student 
responsiveness.

o Culturally responsive teaching is a collection of best teaching practices to 
enhance the academic success of students who are culturally different in 
classroom settings (Gay, 2000; Ladson-Billings, 1994). 



Purpose of the Study 4 of 4

Single-Sex Learning Environments

u Focused on single-sex learning environments to 
determine what happens when Black males are 
taught in boy-friendly environments. 

o Identified as classrooms, programs, and schools where students are 
separated by gender because the human brain is sexualized and 
genderized (Gurian, 2001). 



Empirical Evidence Measures

1) Who is teaching the student? 

2) What is the student learning? 

3) How is the lesson being taught?

4) Where is the student being 
taught?

u Does the gender or race of the teacher 
affect student achievement? 

u Is the curriculum culturally relevant? Are 
students able to make connections?

u Are lessons culturally responsive and 
transitive in nature? 

u Are single-sex environments more 
conducive to boys thriving academically? 

Measure Amplification 



Literature Review 1 of 2

u Black Male Underachievement
o Eliot, 2010
o Sheehan & Rall, 2011
o Torff, 2011

u Engaging Black Boys in Ed. Process
o Cleveland, 2011
o Foster & Peele, 1999
o McKinley, 2010

u Microaggressive Ed. Environments
o Gordon, 2012
o Hill, 2012
o Noguera, 2008

u The Importance of Building 
Relationships
o Gorski, 2013
o Litner, 2009
o Raider-Roth, Et. al., 2008
o Wildhagen, 2012



Literature Review 2 of 2

u Cultural Relevance 
o Mandara, 2006

o Noguera, 2002 & 2011

o Reichert & Hawley, 2010

o Walker-Tileston & Darling, 2008

u Single-Sex Learning Environments
o Gurian & Stevens, 2005

o King, Gurian, & Stevens, 2010

o Neu & Weinfeld, 2007

o Taylor, 2004



Literature Review cont. 

u Theoretical Framework
o Howard, 2008

o Knaus, 2009

o Martinez, 2014

o Rollock & Gillborn, 2011



Research Questions

RQ1: Have relationships with teachers and the 
way that they taught affected the way students 
felt about themselves as learners and their 
attitude toward school? 

RQ2: Did the single-sex educational environment 
change students’ feelings about school? 



“
”

Phenomenological inquiry delves 
into the question of personal 
meaning, and phenomenological 
research lends itself well to the 
investigation of personal meaning.

Worthen & McNeill, 1996

Phenomonology also addresses questions about common human experiences believed to 
be important sociological and psychological phenomena of a group of people; this 
approach accepts the notion that the reality of an object is only perceived within the 
meaning of the lived experience of an individual (Creswell, 2009; Merriam, 2002)



Participants

u Ten Black males

u Required to be currently enrolled in a 2-year or 4-year college or university

u Required to be “academically successful” at the time of the study

u Exclusion criteria included students who were currently in high school, 
those under 18 years of age, non-Black males, and all females

u Purposeful sampling utilized; and diverse sampling sought



Instrumentation 

u The central strategy for data collection was 
partially structured interviews.

o Creswell (2009) stated, “interviews involve unstructured and generally open-
ended questions that are few in number and intended to elicit views and 
opinions from the participants” (p. 181). 



Data Collection and Analysis

u Ten participants recruited

u Employed homogenous purposeful sampling

u Responsive interview style was used during each interview 

u Participants were interviewed in a private conference room ensuring 
anonymity 

u Interviews were recorded

u Variation of paraphrased and intelligent verbatim transcriptions were 
prepared from recordings, for optimal readability 

u Transcriptions were member-checked for accuracy



Participants’ Enrollment Status

Participant
Alex Brown
Corey Dunigan
Edward Franklin
George Hall
Isaiah Johnson
Kyle Love
Maurice Norwood
Orlando Pope
Quincy Robinson 
Stanley Toussaint

Student Status
First-year (private college)
First-year (junior college)
First-year (military academy)
First-year (state college)
First-year (liberal-arts college)
Second-year (for-profit college)
Second-year (junior college)
Second-year (junior college)
First-year (state college)
First-year (state college)

Date of Interview
March 7, 2015
March 10, 2015
March 16, 2015
March 16, 2015
March 24, 2015
March 27, 2015
March 30, 2015
March 31, 2015
May 01, 2015
May 01, 2015; July 20, 2015



Emergent Themes

u The following themes were identified from open and axial coding: 
u Positive teacher-student relationships

u Curricular relevance

u Single-sex learning environments

u Forming a brotherhood



Findings: Research Question 1

u The first research question sought to determine if relationships that the 
participants had formed with their teachers and their teaching styles had 
any effect on how they perceived themselves as learners and their 
attitude toward school. 



Findings: RQ1

Open Codes Yes No Neutral

Affects student’s self esteem 8 1 1

Does it matter that your teacher believes you 
are intelligent? 6 4 0

Theme 1: Positive Teacher-Student Relationships

All participants responded in a way that indicated positive teacher-student relationships 
were important and helped to create positive learning environments. 



Findings: RQ1

Open Codes Yes No Neutral

Was curriculum applicable to your life? 8 0 2

Did the curriculum help you to develop 
identity as a Black man? 8 2 0

Theme 2: Curricular Relevance

Participants often focused on non-academic areas when responding to questions about 
curriculum, particularly when responding to applicability to their lives. Most believed that the 
“curriculum” allowed them to develop their self-identities. 



Findings: Research Question 2

u The second research question attempted to determine whether the single-
sex learning environment changed the way participants felt about 
schooling. 



Findings: RQ2

Open Codes Yes No Neutral

Prior academic struggles before enrolling? 6 4 0

Does teacher pedagogy affect your 
learning? 9 1 0

Would you have similar success in co-ed 
setting? 0 6 4

Theme 3: Single-Sex Learning Environments

Several participants described academic struggles prior to enrolling in a SSLE and attributed 
most of their issues to lack of teacher efficacy and personal care. Many also described 
connections that were made with staff and peers that affected their academic outlook. 



Findings: RQ2

Open Codes Yes No
Described brotherhood when discussing their peer 
relationships. 7 3

Theme 4: Forming a Brotherhood

Participants described uncommon bonds that were formed with same-sex peers, which they 
mostly believed were one of the most positive outcomes of being a student in an all-male 
learning environment. 



Implications for Practice

u The focus of this study was to provide the voice of the lived experiences of 
Black males, and to explore the importance of building strong and lasting 
relationships with Black boys. The study investigated how these 
connections inform boys’ attitudes about the process of learning and 
teaching. 
u The study was significant because of the data that revealed the importance of 

teacher-student relationships and the potential influence those relationships 
may have on student engagement and success. 

u The study was also significant because of the data that revealed the 
importance of forming strong peer relationships, with same-sex peers, and the 
impact those relationships have on the psyche of Black male learners. 



Recommendations for Teacher Practice

u While it was not common for participants to offer explicit recommendations for 
teacher practice, through member-checking, analysis, and interpretation, the 
researcher developed a number of recommendations. 

o K-12 schools should devise more effective strategies related to recruitment, vetting, and 
training of teachers (new and veteran) as it relates to leading classrooms with students of 
color, specifically Black males. 

o K-12 schools should invest in mentoring programs for Black males (grades K-12) in an effort 
to improve educational attainment, as well as increase college-going rates amongst 
Black males.

o K-12 school districts should form committees to determine the viability of establishing 
single-gender academies for Black males in an effort to address the current state of 
underperformance. 



Recommendations for Future Research 

u This study can be expanded by further investigating the following areas of 
study:

o Investigate the effect that Black male teachers have on Black boys and young 
men in K-12 education. 

o Conducting interviews with students from other regions in the United States and 
abroad, to determine if similar phenomena are taking place.

o Conduct a longitudinal study to explore best practices for supporting Black 
males who attend predominantly White institutions (PWIs).

o Study how single-sex learning environments affect Black girls and young women.



Questions?
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